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The American Shakespeare Center (ASC) is an internationally recognized home for the 
study of Shakespeare's works using their original staging conditions -- with a focus on the 
language, using a stage unimpeded by sets, and with the audience sharing the same light 
as the actors. As an essential part of our mission to be a place to enjoy and to study 
Shakespeare in performance, the American Shakespeare Center is pleased to open its 
rehearsals to scholars, students, and researchers who wish to deepen their understanding 
of the process of staging a play.  
 

www.americanshakespearecenter.com 
 
 

Notes from the Artistic Director, Jim Warren  
 
Staging Conditions 
I started this company to show the world (or anybody we could cajole into seeing/booking us!) that re-creating 
Shakespeare’s Staging Conditions allows these plays to come alive in vibrant and exciting ways that sometimes get 
lost when you play with all of the cool theatre tricks we’ve invented in four hundred years.  “We do it with the lights 
on” is one of our company mottos because bathing the audience in the same light as the stage is what I consider 
the most important staging conditions for which Shakespeare (whom I often call Genius Boy) wrote.  We often call 
this staging condition UNIVERSAL LIGHTING.  Genius Boy wrote most of his plays to be performed at an outdoor 
theatre at 2 o’clock in the afternoon; he couldn’t turn off the sun, so that meant on a good day at the Globe (a three-
story donut open to the sky) he had three thousand people sitting and standing around the stage (with no one more 
than 54 feet away from that stage).  We think Shakespeare wrote that visible audience into every scene of every 
play, that Hamlet and Lady Macbeth and Lear and Cleopatra all spoke directly to the lit audience as characters in 
the play.  And we think including the audience in the world of the play was the norm for all English plays in the early 
modern period of the Renaissance.  So one of the reasons we use universal lighting is because that’s the theatrical 
environment for which Genius Boy wrote (if he had a light board, I believe he would have written his plays much 
differently.  The other huge reason we use universal lighting is because it’s exciting, engaging, dynamic and a 
whole lot of fun for a modern audience to be inside the world of the play, taking the same ride as the characters 
rather than sitting in the dark and pretending to watch a movie or tv show. 
 
Show selection 
Each year, the ASC always tours with the same cast performing 3 different titles in rotating repertory.  We only 
have 38 plays that we think Shakespeare wrote or co-wrote.  At our home theatre – the Blackfriars Playhouse, the 
world’s only re-creation of Shakespeare’s indoor theatre – we’re open twelve months a year and perform 15-16 
different titles.  So we have to do plays by folks other than Shakespeare or we’d be recycling the Shakespeare titles 
too quickly.  So sometimes we tour with 3 Shakespeare titles; sometimes it’s 2 by Shakes and 1 by a contemporary 
of Shakes; sometimes it’s 2 by Shakes and one classic like SENSE AND SENSIBILITY, OUR TOWN, THE 
IMPORTANCE OF BEING EARNEST, CYRANO DE BERGERAC, THE THREE MUSKETEERS, SAINT JOAN, 
ROSENCRANTZ AND GUILDENSTERN ARE DEAD, etc. 
 
In looking for modern plays to add to our reps, the most important things I look for are: 

 plays that are language-based 
 plays that allow us to “do it with the lights on,” use no lighting cues, speak directly to the audience, and 

include the lit audience in the world of the play 
 plays we can do with 11 actors 
 plays we can do completely unplugged with live sound effects and music, nothing piped in over speakers 
 plays that we think will delight and surprise our audiences 
 plays that will provide something special when added to the other plays in the repertory 

 
 
 

About the Company – American Shakespeare Center 
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Dearest Partners of Greatness… 
 
Hamlet has his Horatio.  Antony has his Cleopatra.  Even Lear has Kent and Edgar at his bitter end.  However, 
when Malcolm and his English counterparts come to batter down the doors of Dunsinane, Macbeth is utterly alone.  
This is the tragedy. 
 
Perhaps the real tragedy is that the play is called 
Macbeth and not The Macbeths:  the loss and 
degradation I find so appalling in this play is not the fall 
of Macbeth, but the corruption of what is sometimes 
referred to as the strongest marriage in all of 
Shakespeare. 
 
I do not mean to excuse the actions of Macbeth or his 
Lady.  Their crimes are undeniably despicable, but can 
they honestly be compared to Tamora (Titus 
Andronicus) or Richard III?  Those characters delight 
both in their crimes and sharing them with the audience.  
The Macbeths seem to feel little in the way of delight 
and instead share with us their agony, their worry, their 
fear, and their anguish.  They mistakenly believe that 
committing a murder will fuel their ambition, bring them 
closer, and make them happier.   
 
Conspicuously childless in a play where so many 
characters are parents, the Macbeths see the crown as 
their baby.  The moment they put the throne in front of 
each other, their marriage begins to dissolve.  In Act I, 
they innately know each other’s thoughts and nearly 
finish each other’s sentences.  By the end of Act III, 
they can barely speak to each other.  Like a kind of 
desperate junkie, Macbeth withdraws from his wife, 
keeps secrets from her, and ultimately replaces her by 
engaging in a kind of macabre affair/addiction with the 
Weird Sisters.  His absence not only breaks her heart, it 
destroys her mind.   
 
While Macbeth features witchcraft, swordfights, storms, 
hallucinations, and even the walking dead, I still maintain 
that this is a love story.  Perhaps if they made better 
choices they could be Beatrice and Benedick, but instead 
they will, in the words of Helen Gardener: 
 
 “…enter a world of appalling loneliness, of meaningless activity, unloved…and…unable to love…” 
 
I can’t imagine anything more tragic. 
 
Benjamin Curns, Guest Director 
 
 
 
 

Thoughts on Macbeth from Director Benjamin Curns 

        

Ally Farzetta as Lady Macbeth and Calder Shilling as Macbeth 
in MACBETH. Photo by Michael Bailey. 
 



~ 3 ~ 
 

 
 
 

 
 
The American Shakespeare Center performs Shakespeare's works under their original staging conditions -- on a 
simple stage, without elaborate sets, and with the audience sharing the same light as the actors.  By following the 
basic principles of Renaissance theatrical production, the American Shakespeare Center gives its audiences some 
of the pleasures that an Elizabethan playgoer would have enjoyed. 
 
UNIVERSAL LIGHTING 
Shakespeare’s actors could see their audience; ASC actors can see you. When actors can see an audience, they 
can engage with an audience. And audience members can play the roles that Shakespeare wrote for them — 
Cleopatra’s court, Henry V’s army, or simply part of innumerable jokes. Leaving an audience in the dark can literally 
obscure a vital part of the drama as Shakespeare designed it. 
 
DOUBLING 
Shakespeare's Macbeth has more than forty parts; Shakespeare's traveling troupe may have had fewer than fifteen 
actors. Like the Renaissance acting companies, the ASC doubles parts, with one actor playing as many as seven 
roles in a single show. Watching actors play more than one role, an audience can experience another aspect of 
Elizabethan playgoing - the delight of watching a favorite actor assume multiple roles. 
 
GENDER 
Women didn't take to the English stage until after the Restoration (1660), so all the women in Shakespeare's plays 
were originally played by young boys or men. Shakespeare had a great deal of fun with this convention. In a 
production of As You Like It in 1600, a boy would have played Rosalind, who disguises herself as a boy, then 
pretends to be a woman. Let's review: that's a boy playing a woman disguised as a boy pretending to be a woman. 
Because we are committed to the idea that Shakespeare is about everyone, the ASC is not an all-male company, 
but we try to re-create some of the fun of gender confusions by casting women as men and men as women. 
 
LENGTH 
We cannot know the precise running time of a Shakespeare play in the Renaissance, but the Chorus in Romeo and 
Juliet promises "two hours' traffic of our stage." The ASC tries to fulfill this promise through brisk pacing and a 
continuous flow of dramatic action. 
 
SETS 
Shakespeare's company performed on a large wooden platform unadorned by fixed sets or scenery. A few large 
pieces - thrones, tombs, tables - were occasionally used to ornament a scene. The ASC will sometimes use set 
pieces or boxes to indicate location and, like Shakespeare's company, we use these items to spark the audience's 
imagination to "piece out our imperfections with [their] minds." 
 
COSTUMING 
Costuming was important to the theatre companies of Shakespeare's day for three reasons. First, the frequently 
lavish costumes provided fresh color and designs for the theatres, which otherwise did not change from show to 
show. Second, costumes made it easy to use one actor in a variety of roles. Third, as they do now, costumes 
helped an audience "read" the play quickly by showing them at a glance who was rich or poor, royalty or peasantry, 
priest or cobbler, ready for bed or ready to party, "in" or "out." Costumes are important to the ASC in the same way. 
But costumes were NOT important to Shakespeare and his fellows as a way of showing what life used to be like in 
a particular historical period. They performed Julius Caesar, for example, in primarily Elizabethan garb, not ancient 
Roman clothing. For them, as for us, the play always spoke to the present. That's why we use costumes that speak 
to our audiences in the most familiar language possible while staying consistent with the words in the play. 
 
MUSIC 
Shakespeare had a soundtrack. Above the stage, musicians played an assortment of string, wind, and percussion 
instruments before, during, and after the play. The plays are sprinkled with songs for which lyrics, but not much of 
the music, survive. The ASC sets many of these songs in contemporary style. The result is emblematic of our 
approach-a commitment to Shakespeare's text and to the mission of connecting that text to modern audiences. 
 

Shakespeare’s Staging Conditions 
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Discuss: How many of you generally prefer that a novel, movie, or play have a happy ending?   
Why or why not?   

 
What is the difference in a tragedy and a comedy? Compare the student responses to the dictionary definition, then 
to Shakespeare’s meaning.  Is Macbeth a comedy or tragedy? Would the story of Macbeth with a happy ending 
increase or decrease your enjoyment of the play? Why? 
 
Part One: 
Activity:  Can one choice change a story and the outcome?  What are some of the most important choices made in 
Macbeth? At what point in the story did things begin to go wrong? Whose fault was this? Discuss how the choices 
of the following characters affected the outcome of the play: King Duncan, Macbeth, Lady Macbeth, Malcolm, 
Macduff, Lady Macduff.  
 
As a class, create a list of moments from the story when a 
different choice may have changed the outcome of the play.   
 

Some examples could be:  
- If Macbeth had not believed the witches’ prophecy, how 

would the outcome have changed? 
- How would the story change if Lady Macbeth had not 

persuaded Macbeth to kill the first time? 
- What would have happened if Macbeth had waited to 

see if Banquo or his sons tried to take over? 
 
After creating a list, divide students into groups.  Each 
group will pick a moment from the tragedy of Macbeth from 
the list, consider how the action of the play would have 
been altered had a different choice been made, and predict 
the characters’ actions throughout the rest of the play. What 
is the new outcome?  Does this change make the play a 
comedy, or is this story destined to be tragic?   
 
In their groups, students will create a general plot outline, 
and fill in a Venn Diagram comparing the plot from the 
original story with their new and improved plot, and the 
places where the two plots intersect.  These should be 
completed before continuing to Part Two. 
 
Part Two:  
Once plot outlines have been created, each group will 
prepare to present their story to the class. To do this, each 
group will choose one option from the list below. Each option 
has a writing element and a presentation element. 
 

 Write a “choose your own adventure” version of the story, including several different choices and outcomes; 
Read your story to the class, sharing the choices that led you to the plot outline created yesterday. 

 Rewrite the entire scene as a play script; Perform the scene for the class. 
 Create a comic strip or storyboard of your scene retelling, including dialogue for the characters; Share your 

images and read the text to the class. 
 Rewrite the story as a screenplay; Present a “table reading” of the scene adding “Director’s Commentary” of the 

changes that were made. 
 Create a news interview, writing questions and answers from key characters in the play, discussing how they 

prefer the new ending; Present as a staged interview, with a reporter and characters answering the questions. 
 Create a script for a talk show panel, staging a reunion of characters that died in the original version of the play 

and discuss the changes in your version; Present as a talk show panel, with a TV host and characters.  
 

Closure – Groups present their stories and discuss.  Ask students to provide feedback for each other - What were 
their favorite elements of each presentation?  Why did each group choose the presentation element they used? 

Tragedy?  Changing the Outcome of Macbeth  
                                          

Kyle Powell, Hilary Caldwell, and Annabelle Rollison as 
the Wierd Sisters in MACBETH. Photo by Michael Bailey. 
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*Teacher Note: The following four lessons are written as 4 parts to one unit, with the intent for 
them to be carried out in order. However, with some adjustment you could use each lesson as a 

stand-alone lesson. 
 

 
Part 1 – Love and Marriage in Macbeth 
 

Warmup (10 min): Each student pulls half of a famous couple’s name out of a hat/bag (some possibilities include: 
Beyoncé & Jay-Z, Blake Lively & Ryan Reynolds, Prince William & Kate Middleton, Blake Shelton & Gwen Stefani, 
Ellen DeGeneres & Portia de Rossi, Kim Kardashian & Kanye West).  Next, students walk about the room and find 
the “other half” of their duo.   
 
Discuss your duos. What do you think attracted them to each other?  Why are they still together now?  Are they 
what society would consider a “strong” couple?  Why or why not?  Share some of these discoveries with the larger 
group.    
 
Activity (40 min):  Share with students that many scholars consider Macbeth and Lady Macbeth the strongest 
marriage in all of Shakespeare.  However, the director of the American Shakespeare Center’s production notes 
disagree: 
 
 They mistakenly believe that committing a murder will fuel their ambition, bring them closer,  
 and make them happier.  Conspicuously childless in a play where so many characters are parents, 
 the Macbeths see the crown as their baby.  The moment they put the throne in front of each other, 
 their marriage begins to dissolve.  In Act I, they innately know each other’s thoughts and nearly  
 finish each other’s sentences.  By the end of Act III, they can barely speak to each other.  
 
Break the students into 5 groups and give each group multiple copies of one of the edited/arbitrarily titled scenes 
below (do not tell the students where in the play their scene falls, but for the teacher’s purposes we are looking at 
SCENE SCOTLAND = Act 1, Scene 5; SCENE DUNSINANE = Act 1, Scene 7; SCENE BIRNAM = Act 2, Scene 2; 
SCENE CAWDOR = Act 3, Scene 2; SCENE GLAMIS = Act 3, Scene 4).  Have the group read through their scene 
for comprehension first.   
 
Next, have them discuss how strong the bond seems to be between the husband and wife.  Then, they should rate 
the strength of the marriage in this particular scene on a scale from 1-5 (one being strong/likely toward the 
beginning of the play and ten being weak/likely toward the end of the play).  Send a representative from each group 
to the front of the class.  Have these reps stand in order, based on the number their group has settled on.   Then, 
see how the groups fared by revealing where in the play each scene takes place! 
 
 
Wrap-up (10 min): Discuss what you learned about Shakespeare’s famous couple in dissecting your scene. 
Compare and contrast the Macbeths with any of the couples from the warm-up.  What do they have in common?  
From what you glean in the tabloids, do you think any of those couples are headed toward a similar disaster as the 
Macbeths (hopefully not quite as intense, but…!) 
 
 
 
 
 
 
 
 

Love & Marriage, Power, Hallucinations,  
Blood & Guilt 

By Robyn Berg 
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SCENE SCOTLAND  
LADY MACBETH 
Great Glamis! worthy Cawdor! 
Greater than both, by the all-hail hereafter! 
Thy letters have transported me beyond 
This ignorant present, and I feel now 
The future in the instant. 
 
MACBETH 
My dearest love, 
Duncan comes here to-night. 
 
LADY MACBETH 
And when goes hence? 
 
MACBETH 
To-morrow, as he purposes. 
 
LADY MACBETH 
O, never 
Shall sun that morrow see! 
Your face, my thane, is as a book where men 
May read strange matters. To beguile the time, 
Look like the time; bear welcome in your eye, 
Your hand, your tongue: look like the innocent flower, 
But be the serpent under't. He that's coming 
Must be provided for: and you shall put 
This night's great business into my dispatch; 
Which shall to all our nights and days to come 
Give solely sovereign sway and masterdom. 
 
MACBETH 
We will speak further. 
 
LADY MACBETH 
Only look up clear; 
To alter favour ever is to fear: 
Leave all the rest to me. 
 
SCENE GLAMIS 
MACBETH 
It will have blood; they say, blood will have blood: 
Stones have been known to move and trees to speak; 
Augurs and understood relations have 
By magot-pies and choughs and rooks brought forth 
The secret'st man of blood. What is the night? 
 
LADY MACBETH 
Almost at odds with morning, which is which. 
 
MACBETH 
How say'st thou, that Macduff denies his person 
At our great bidding? 
 
LADY MACBETH 
Did you send to him, sir? 
 
 
 

SCENE DUNSINANE 
MACBETH 
How now! what news? 
 
LADY MACBETH 
He has almost supp'd: why have you left the chamber? 
 
MACBETH 
Hath he ask'd for me? 
 
LADY MACBETH 
Know you not he has? 
 
MACBETH 
We will proceed no further in this business: 
He hath honour'd me of late; and I have bought 
Golden opinions from all sorts of people, 
Which would be worn now in their newest gloss, 
Not cast aside so soon. 
 
LADY MACBETH 
Was the hope drunk 
Wherein you dress'd yourself? hath it slept since? 
And wakes it now, to look so green and pale 
At what it did so freely? From this time 
Such I account thy love. Art thou afeard 
To be the same in thine own act and valour 
As thou art in desire? Wouldst thou have that 
Which thou esteem'st the ornament of life, 
And live a coward in thine own esteem, 
Letting 'I dare not' wait upon 'I would,' 
Like the poor cat i' the adage? 
 
MACBETH 
Prithee, peace: 
I dare do all that may become a man; 
Who dares do more is none. 
 
 
MACBETH 
I hear it by the way; but I will send: 
There's not a one of them but in his house 
I keep a servant fee'd. I will to-morrow, 
And betimes I will, to the weird sisters: 
More shall they speak; for now I am bent to know, 
By the worst means, the worst. For mine own good, 
All causes shall give way: I am in blood 
Stepp'd in so far that, should I wade no more, 
Returning were as tedious as go o'er: 
Strange things I have in head, that will to hand; 
Which must be acted ere they may be scann'd. 
 
LADY MACBETH 
You lack the season of all natures, sleep. 
 
MACBETH 
Come, we'll to sleep. My strange and self-abuse 
Is the initiate fear that wants hard use: 
We are yet but young in deed. 
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SCENE BIRNAM 
 
LADY MACBETH 
These deeds must not be thought 
After these ways; so, it will make us mad. 
 
MACBETH 
Methought I heard a voice cry 'Sleep no more! 
Macbeth does murder sleep', the innocent sleep, 
Sleep that knits up the ravell'd sleeve of care, 
The death of each day's life, sore labour's bath, 
Balm of hurt minds, great nature's second course, 
Chief nourisher in life's feast,-- 
 
LADY MACBETH 
What do you mean? 
 
MACBETH 
Still it cried 'Sleep no more!' to all the house: 
'Glamis hath murder'd sleep, and therefore Cawdor 
Shall sleep no more; Macbeth shall sleep no more.' 
 
LADY MACBETH 
Who was it that thus cried? Why, worthy thane, 
You do unbend your noble strength, to think 
So brainsickly of things. Go get some water, 
And wash this filthy witness from your hand. 
Why did you bring these daggers from the place? 
They must lie there: go carry them; and smear 
The sleepy grooms with blood. 
 
MACBETH 
I'll go no more: 
I am afraid to think what I have done; 
Look on't again I dare not. 
 
LADY MACBETH 
Infirm of purpose! 
Give me the daggers: the sleeping and the dead 
Are but as pictures: 'tis the eye of childhood 
That fears a painted devil. If he do bleed, 
I'll gild the faces of the grooms withal; 
For it must seem their guilt. 
 
 
 
 
 
 
 
 

SCENE CAWDOR 
 
LADY MACBETH 
Come on; 
Gentle my lord, sleek o'er your rugged looks; 
Be bright and jovial among your guests to-night. 
 
MACBETH 
So shall I, love; and so, I pray, be you: 
Let your remembrance apply to Banquo; 
Present him eminence, both with eye and tongue: 
Unsafe the while, that we 
Must lave our honours in these flattering streams, 
And make our faces vizards to our hearts, 
Disguising what they are. 
 
LADY MACBETH 
You must leave this. 
 
MACBETH 
O, full of scorpions is my mind, dear wife! 
Thou know'st that Banquo, and his Fleance, lives. 
 
LADY MACBETH 
But in them nature's copy's not eterne. 
 
MACBETH 
There's comfort yet; they are assailable; 
Then be thou jocund: ere the bat hath flown 
His cloister'd flight, ere to black Hecate's summons 
The shard-borne beetle with his drowsy hums 
Hath rung night's yawning peal, there shall be done 
A deed of dreadful note. 
 
LADY MACBETH 
What's to be done? 
 
MACBETH 
Be innocent of the knowledge, dearest chuck, 
Till thou applaud the deed. Come, seeling night, 
Scarf up the tender eye of pitiful day; 
And with thy bloody and invisible hand 
Cancel and tear to pieces that great bond 
Which keeps me pale! Light thickens; and the crow 
Makes wing to the rooky wood: 
Good things of day begin to droop and drowse; 
While night's black agents to their preys do rouse. 
Thou marvell'st at my words: but hold thee still; 
Things bad begun make strong themselves by ill. 
So, prithee, go with me. 
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Warmup (20 min):  Each student takes a number (if you have 15 students, there should be 15 slips of paper 
numbered 1, 2, 3…15) out of a hat/bag.  Whoever draws number 1 is the King/Queen of the World.  Whoever 
draws number 15 is the Scum of the Earth.  All the numbers in between fall appropriately on that spectrum.   
 
Without speaking, the students then move around the room embodying their role.  Where is your center of gravity 
as this number?  Does your nose lead you?  Or your heart?  Or your belly?  Do you swagger?  Stride?  Skip?  
Crawl?  Try to figure out where you fall in this society as you observe others around you.  Do you look down upon 
others?  Help others?  Beg them?   
 
After a bit of time, have the students (still without talking) line up in their perceived order (building off the same 
instruction from lesson one).  Then, have students reveal their number out loud.  Usually the ends of spectrum are 
fairly accurate—it’s the middle that seems to be the most challenging (what’s the subtle difference between a 7 and 
8, for example?)!  
 
Activity (30 min):  Discuss the King of the World, Scum of the Earth Game.  What choices did you make to 
become your number?  What choices did you see others make?  Who had the power?  What is power?  Why do we 
want it?  How do you know if/when you have it?  Did any of the scenes from lesson one involve power?   
 
Next, have two volunteers read the continuation of Act 1, Scene 7 (SCENE DUNSINANE from lesson one) with 
Lady Macbeth and Macbeth below.   
 
LADY MACBETH 
What beast was't, then, 
That made you break this enterprise to me? 
When you durst do it, then you were a man; 
And, to be more than what you were, you would 
Be so much more the man. Nor time nor place 
Did then adhere, and yet you would make both: 
They have made themselves, and that their fitness 
now 
Does unmake you. I have given suck, and know 
How tender 'tis to love the babe that milks me: 
I would, while it was smiling in my face, 
Have pluck'd my nipple from his boneless gums, 
And dash'd the brains out, had I so sworn as you 
Have done to this. 
 
MACBETH 
If we should fail? 
 
 

LADY MACBETH 
We fail! 
But screw your courage to the sticking-place, 
And we'll not fail. When Duncan is asleep-- 
Whereto the rather shall his day's hard journey 
Soundly invite him--his two chamberlains 
Will I with wine and wassail so convince 
That memory, the warder of the brain, 
Shall be a fume, and the receipt of reason 
A limbeck only: when in swinish sleep 
Their drenched natures lie as in a death, 
What cannot you and I perform upon 
The unguarded Duncan? what not put upon 
His spongy officers, who shall bear the guilt 
Of our great quell? 
 
MACBETH 
Bring forth men-children only; 
For thy undaunted mettle should compose 
Nothing but males.  

 
 
Discuss the scene.  While the couple is certainly chasing power as they put their plan to kill Duncan into motion, 
who seems to have the upper hand in this particular scene?  Who is coaxing who?  What imagery does Lady M 
give us about a baby?  And how does Macbeth bring that full circle at the end by talking about their future children?      
 
Wrap-up (10 min):  If you had to give any character in the play you are familiar with at this point (at least Macbeth 
and Lady Macbeth; more characters if the students have read the play) a number on the spectrum from today’s 
warm-up, what would that number be?  Who has the most power?  Who is at the bottom of the totem pole?   
 

Part 2 : Power in Shakepeare’s Macbeth 
By Robyn Berg 
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Warmup (10 min): Sitting in a group circle, ask students to spend a moment thinking about their favorite food.  
How does it smell?  How does it taste? Is it hot or cold?  Do you eat it with your hands or use utensils?  The more 
details the better!  Then, volunteers take turns pantomime eating their favorite food while the other students guess 
what the imaginary food might be.  The food isn’t really there…but if the performer/eater believes it is, they can 
almost see it, smell it and taste it if they tap into their imagination.    
 
Activity (40 min):  Briefly discuss the definition of a hallucination (a perception that appears to be real but is 
created within the mind).  If students have read the play, ask them to identify at least one hallucination within the 
text (dagger for Macbeth, blood on hands for Lady Macbeth, Ghost of Banquo for Macbeth, Witches summoning a 
floating head/bloody child/crowned child/line kings, voice telling Macbeth that he’ll “sleep no more”).    
 
Next, get out paper and colored pencils/markers/crayons and draw a dagger.  It can be any size or color they wish.  
Again, the more details the better.  Is the handle leather?  Is the blade dull or sharp?   Does it have a sheath?  After 
the drawing is complete, ask them to envision their two-dimensional drawing becoming a three-dimensional object.  
Hold your “dagger” in your hands.  Is it heavy?  Light?  Cold from being stored away somewhere?  Warm from the 
heat of your body?   Truly see it in your hands, just as you saw your favorite food earlier.   
 
Then divide up the monologue below (from Act 2, Scene 1) so that 
every student has a sentence to say (each student speaks all the way 
until they hit a punctuation mark, not just to the end of the line).  If you 
need to repeat the monologue two or three times for the number of 
students in the class, great!  Repetition of heightened language 
always helps us to comprehend it further.   
 

MACBETH 
Is this a dagger which I see before me, 
The handle toward my hand? Come, let me clutch thee. 
I have thee not, and yet I see thee still. 
Art thou not, fatal vision, sensible 
To feeling as to sight? Or art thou but 
A dagger of the mind, a false creation, 
Proceeding from the heat-oppressèd brain? 
I see thee yet, in form as palpable 
As this which now I draw. 
Thou marshall’st me the way that I was going, 
And such an instrument I was to use. 
Mine eyes are made the fools o' th' other senses, 
Or else worth all the rest. I see thee still, 
And on thy blade and dudgeon gouts of blood, 
Which was not so before. There’s no such thing. 

 
If multiple students are saying the same line, have them find each 
other and discuss their line so they know exactly what it is they are 
saying.  If it’s a smaller group, this can be done all together.  After 
discussion, have the students practice saying their line over and over 
so that they are very comfortable with the words and don’t need to be  
glued to the text.   
 
Finally, have the students stand in a circle in the order in which they speak the monologue.  As they deliver their 
line, they should truly “see” their daggers in front of them.    
 
Wrap-up (10 min): Discuss the mini performances.  Whose dagger truly looked like a hallucination?  Why?  What 
are some reasons one would hallucinate?  Why do you think Macbeth hallucinates the dagger in this scene?   

Part 3 : Hallucinations in Macbeth 
By Robyn Berg 

Ally Farzetta as Lady Macbeth in MACBETH. 
Photo by Michael Bailey. 
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Warmup (10 min):  Have students break into small groups of 3-5.  Assign each group an emotion, such as blissful, 
exuberant, embarrassed, disappointed, heartbroken (any emotions are fine to use, but strive for variety).  As a 
group, they should create a frozen tableau that is inspired by their word.  These images can be literal (a picture of a 
break-up scene for heartbroken, for example) or more abstract (3 bodies turned away from one another, reaching 
into empty space, for example).  After each group has had a few minutes to create, share the tableaus with the 
other groups.  The “audience” should reflect on the images they see, sharing observations like “their bodies are 
rigid” or “the eye contact is intense.”   
 
Activity (40 min):  Next assign each group a new word: guilt.  They should repeat the same process they did for 
the warm-up.  This time, of course, the audience observations might be a bit more similar, as each group was 
inspired by the same word, guilt.  
 
If the students have read the play, ask them to think of a time a character might feel guilty.  How did you know he or 
she felt that way?  Are there any times a character should probably feel guilty, but doesn’t seem to?  Why do you 
think that is?   
 
Building on the previous lesson on hallucination, hone in on the fact that Macbeth and Lady Macbeth seem to 
envision blood when feeling the climax of their guilt.  Have the students return to their guilt tableaus and bring it to 
life for 10 seconds as each performer “sees” blood on his or her hands.  REACT to that blood!  What happens to 
your breath, your posture, your emotional life as you envision that blood on your hands?   
 
Join a few groups together so that you are left with two larger groups.  
Assign one to play Macbeth and the other to play Lady Macbeth.  
Give each group the appropriate text below and have them talk 
through the lines, looking up any words that are foreign to them.   
 

MACBETH 
Will all great Neptune’s ocean wash this blood  
Clean from my hand? No, this my hand will rather  
The multitudinous seas incarnadine,  
Making the green one red.    
 
LADY MACBETH 
Out, damned spot; out, I say. One, two,—why, then ’tis time 
to do’t. Hell is murky. Fie, my lord, fie, a soldier and afeard? 
What need we fear who knows it when none can call our 
power to account? Yet who would have thought the old man 
to have had so much blood in him?    

 
Building off the 10-second guilt tableaus that came to life to envision 
blood, create a new tableau in your (bigger!) groups, reciting your text 
as a chorus.  After a few rehearsals, have each group perform for 
each other.  Again, the “audience” can make observations such as 
“guilt makes his body twist” or “their voices dropped so low when they 
said, ‘hell is murky’!”   
 
Wrap-up (10 min):  As a class, discuss the two bits of text.  What is 
going on with Macbeth?  And with his wife?  What happens to you 
when you feel guilty?  (Hopefully, your reactions are a bit tamer than 
hallucinating blood because your offense is a little less intense than  
planning/committing murder!) You might not hallucinate blood, but do 
you have a pit in your stomach?  Or feel a tightness in your chest?    

Part 4 : Blood and Guilt 
By Robyn Berg 

Calder Shilling as Macbeth in MACBETH. 
Photo by Michael Bailey. 
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Before viewing the performance: 
 
 What is the dominant theme in the play, love, hate, fear, ambition? Support your answer with examples from 

the play. 
 

 What scene are you most looking forward to seeing performed live?    
 

 Which character do you like the most?  Why? What do you like about them? 
 

 Why is Macbeth one of the most popular works of literature still today? What themes continue to resonate with 
its readers across generations and continents? Is the story universal or dated?  
 

 The plot lines in many Shakespeare plays fit together like pieces of a puzzle. In other words, if any small event 
of the play did not take place, the ending would not have been as effective or the tragedy itself might not have 
taken place. Do you agree or disagree with this idea when looking at Macbeth? 
  

After seeing the play at TPAC: 
 
 Think back to specific moments in the performance – which were most memorable for you? What was it in 

those moments that most excited, moved or surprised you?  
 

 Brainstorm a list of moments that gathered a strong response from the audience in general.  Did different 
members of the audience respond in different ways? Are there places where the boys responded differently 
that the girls? Places where teachers responded differently than students? How do you account for these 
differences? Did you think the audience response was appropriate to the situation and the content of the 
performance? 
 

 Shakespeare’s language can be difficult to understand in modern times. How did the actors make the meaning 
of their words clear? Were there changes in tone, volume, pitch or speed that helped important words or ideas 
stand out to the audience? Discuss the actors who were most successful in making their words “live” – how did 
they use their words to make the meaning clear? 
 

 What did Shakespeare hope to accomplish with this play? Is there a message that stands out? Did this 
production convey that message? 
 

 Did the performance meet your expectations? With your class, discuss all the elements of the performance: set, 
costume, and lighting design; music, acting, and directing. What worked for you? What didn’t? What made you 
see the story and characters in a new way? What confused you?  

Discussion Questions – Before and After 
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